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BEHAVIOUR POLICY AT BRANDLEHOW 
Our Vision Statement 

We strive, each day, to provide a creative, challenging and diverse education in an 
environment which is safe, nurturing and stimulating for everyone. 

Children are supported by the whole school community to develop independence, 
resilience and a love of learning. 

Each one of us makes the most of our opportunities to acquire the skills, knowledge and 
understanding necessary to flourish in an   ever-changing world. 

Everyone is valued and respected, making meaningful contributions with a cooperative 
spirit, to foster individuality and collective worth. 

1. VALUES AND AIMS 
 

Good relationships between staff and pupils are the foundation to Brandlehow’s core 
values. This is why we believe a child must be Happy and Safe before they can Learn.  
 
Our approach to managing behaviour at Brandlehow, is based upon the concept that 
behaviours and attitudes of others have an impact on our behaviours and attitudes and 
vice versa. We call this an integrated experience. Behaviours are categorised so that staff 
can intervene in a way that provides the best response for the individual in that moment.  
 
Our behaviour policy is based on our belief that all children will do well if they can, that 
they all want to feel successful at school, and that there is always a reason behind 
negative behaviours. Most children come to school with a set of age-appropriate social 
skills and with the self regulation they need to be able to learn to behave as part of a 
group. They learn quickly that there are specific rules which apply to a school setting, and 
can understand that these rules are here to keep them safe and to allow them to learn in 
a happy and well-ordered environment.  
 

 

https://docs.google.com/document/d/189a0TSncgSwaOtMMvKSWaeg5F5CEzUp1SC1LYbDosX4/edit?usp=sharing


 
 

Being able to behave appropriately in school is the foundation of being able to learn and 
to achieve. Getting it right is therefore fundamental. This policy sets out how we reward 
and promote appropriate behaviours and how we will manage behavioural incidents. 
 
2. SHARED UNDERSTANDING OF BEHAVIOURS 

Staff at Brandlehow receive training to improve the consistency and effectiveness of our 
management of behaviour. Carers and children are regularly consulted for their input 
and comments on our behaviour management, they are also provided with information 
to share our rationale and reasoning.  

The CPI Crisis Development Model  
 
 
 
 
 
 
 
 
 
 
One such form of training is CPI which all staff are required to complete. This training aims 
to increase understanding of why individuals may behave in a certain way and equip 
adults with appropriate responses for intervention.  
 
Our staff understand that all adults in school are part of the context in which children are 
behaving, and that our own behaviour has an impact on theirs. It means we will look 
beyond the obvious to try and understand the reasons for persistently challenging 
behaviour and will try to understand what a child is communicating through their 
behaviour.  
 
Common reasons for children not following the behavioural expectations may be:  
- Trauma or upset which is affecting their emotional well-being  
- Not understanding what is expected of them  
- Work that is too easy or too hard  
- Unfamiliar adults  
- Changes in routine  
 



 
 

- Not yet having the skills or self-regulation needed to be part of a large group  
- Underlying special educational or mental health needs that are not being met  
- Not being able to access the curriculum because they have gaps in their learning  
- A need for attention from adults that is not being met 
 - Not feeling connected to other children or adults in school/ Friendship issues/ Bullying.  

Our staff work with children at the beginning of every year to develop a set of class rules 
and to reinforce the values and vision which apply across the school. These rules are 
regularly referred to and are embedded using positive reinforcement; by adults catching 
role models around the school and through their own modelling. High expectations are 
set by everyone and children learn that following the rules in school is simply part of 
everyday school life. We have a strong commitment to ensuring that our children 
understand why school values and expectations are important and that there are equally 
important expectations and rules for adults.  

It is normal for children to push boundaries at times or to make mistakes which result in 
them occasionally breaking the rules. At these times a consistently applied response to 
behaviour management is needed to help them understand what they have done and 
to help put them back on track. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 



 
 

3. SHARED LANGUAGE FOR RESPONDING TO BEHAVIOUR 

The crisis development model labels behaviour levels. The first two levels and the 
appropriate responses are explained below. If a child demonstrates behaviours 
associated with level 3, adults will respond in line with the Positive Handling Policy.  

Level 1. Anxiety- A non-directed expenditure of energy 
​     (e.g. pen tapping, excitable or withdrawn) 

Adult Response: Supportive - An empathetic, non-judgemental approach 
(e.g. listen, allow time, ask how they are feeling, take a walk, ask for their help with a 

job) 
 
SEL 
Brandlehow class teachers will deploy Social Emotional Learning strategies in their 
everyday practice to support the development of pupil’s and staff’s knowledge of the 
different areas of Social Emotional Learning. These strategies and lessons will support 
teachers to begin to implement strategies and use common language in line with SEL 
provision. Every child is asked to name three Trusted Adults that they feel comfortable to 
talk to and that they can request time with if they are struggling. All children are reminded 
to use the Brandlehow Self Management Strategies displayed in classrooms.  
 

Level 2. Defensive - Beginning to lose self control 
​         (e.g. refusal, shouting, asking challenging questions) 

Adult Response:  Directive - Decelerating an escalating behaviour 
​ (e.g. Clear, simple requests and instruction to prompt cooperation, removal of 

audience, good humour, change of face, distraction) 

Scripts 
Brandlehow class teachers will create personalised scripts, to encompass a shared 
language for supporting children at this level to understand their Essential Expectations. 
Scripts are used as a way of preparing staff to respond with clear, simple requests and 
instructions when engaging with children at this level.  

Some children will need additional time and support with 
regulating their behaviours. Our staff recognise the 
precipitating factors that may cause a child to ‘flip their lid’ 
and will empathise and strategise with children to find ways to 
support defensive behaviours. Assemblies, PHSE lessons and 
interactive displays bolster the school’s drip feed approach to 
support. Parental and Staff training are regularly available.  

 

https://drive.google.com/drive/folders/14_9UDsJVwvLWXT-YCK2iDixqBmo_ZP7X?usp=sharing
https://docs.google.com/document/u/0/d/1b6EYcT7baEDND0xjCAvg0lRqejNKAEWW6-839Rk_5HQ/edit
https://drive.google.com/drive/folders/1NH8pqaA3rBxRJiRg1V0AjhZBU6cG-H6W?usp=sharing
https://docs.google.com/document/d/1PM22_jnsKflhq5heSBtYpwVpDCNsCqnAQDzN5J3G6og/edit?usp=sharing


 
 

In some cases, ELSA (Emotional Literacy Support Assistants) will work 1:1 with a child.  
4. THE MANAGEMENT OF BEHAVIOURAL INCIDENTS 
 
Who is responsible for managing behaviours?  

All adults in the Brandlehow environment are responsible for setting the tone and context 
for positive behaviour. The school expectations and values are created in collaboration 
with children and their families and we therefore expect this to be modelled by adults in 
the home environment.  

Staff at Brandlehow will: 

●​ Create and maintain a stimulating environment that encourages pupils to be 
engaged 

●​ Display and reference the whole school values and their classroom rules 
●​ Consistently use Traffic Light/Card Behaviour Systems in the school premises 
●​ Develop a positive relationship with pupils and their families, which may include: 

-Greeting pupils in the morning/at the start of lessons 

- Providing opportunities for children to share their emotional wellbeing daily 

- Establishing clear routines 

- Communicating expectations of behaviour in ways that are accessible to all 

- Highlighting and promoting examples of positive behaviour with focused feedback 

- Concluding the day positively and starting the next day afresh 

- Having a plan for dealing with low-level disruption  

- Using positive reinforcement 

- Upholding the school values and expectations of this behaviour policy 

All staff are responsible for identifying children for whom the expectations of school life 
provide additional challenge. With support from the SENCo and DLT, staff are responsible 
for providing an individualised behaviour plan and for sharing this with the school 
community to increase understanding and awareness. See Barriers To Positive 
Engagements below for further details.  

 



 
 

5. SHARED SUCCESS -  POSITIVE REINFORCEMENT STRATEGIES  

We understand that children who are able to behave appropriately at school are 
important role models for others. These children are the backbone of our school 
behaviour system and they provide the context which helps others to understand what 
getting it right looks like. This means that routinely looking out for, noticing and rewarding 
appropriate behaviour is key to ensuring that our school is a safe and happy place for 
everyone to be. Celebrations can be rewarded by staff from across the school but also 
the children themselves. 

House Points Children from all year groups can be awarded House Points for excellent 
work, effort, and for exemplary behaviour, in keeping with our house values. [Nursery 
begin rewarding house points in the Summer term in preparation for Reception].  

Every child in the school is part of one of our four houses, each of which has two House 
Captains (Staff and Year 6) and a Deputy Captain (Year 3).  

House Points are announced in assemblies and the house which wins the most points 
each term is given a house reward (e.g. house colour dress up day, fine dining lunch, 
house olympics/games etc.) House events run throughout the year to boost teamwork 
and communication skills across year groups as well as to reinforce relationships with staff 
in their house. 

House points cannot be deducted as a form of behaviour management. 

House Values:                                          CREATIVITY 

KINDNESS 

GRIT 

HONESTY 

TEAM WORK 

RESPECT 

 

 

 

 



 
 

Individual Celebrations 

Each week a child receives the class ‘Star of the Week’ mascot. Children are celebrated 
for their personal achievements and progress and in relation to the class rules and focus. 
These are announced weekly in our celebration assembly by the Head or Deputies.  

‘Hall Heroes’ are selected from each class by lunchtime staff to celebrate outstanding 
manners and etiquette.  

Each term class teams are asked to nominate children to celebrate their academic 
progress and effort for the awards of ‘Handwriting Hero’, ‘World Class Writer’ and 
‘Homework Halo’. This extension of celebrating examples of work in the classroom allows 
children to display their work in the corridors of the school and their names are included in 
the whole school newsletters. Everyday examples of children going above and beyond 
are also celebrated on our school Twitter page and Seesaw. 

Collective Rewards  

Additional time can be given to classes for their collective efforts in keeping with their 
class Golden Rules. This may be an accumulation of time to enjoy an activity of their 
choosing (e.g. Privilege (KS2) or Golden Time (KS1). Shared spaces can also be used for 
additional time for classes(e.g. Aeroball, Library, Trim Trail, Dance Studio).  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 



 
 

6. RECORDING OF BEHAVIOURAL INCIDENTS 
 
Who is responsible for recording behaviours?  
The observer to an incident, or the adult who is first made aware of an incident, is 
responsible for the reporting and sharing of information.  
What type of incidents should be recorded?  
Best practice calls for all incidents to be recorded to allow for patterns to be identified 
and addressed. Adults may wish to report lower level behaviours to class teachers for this 
reason. 
We rank behaviours 1-3 based upon the extent and intent of the impact they have 
caused. Behaviours that are deemed 2-3 on this scale should be reported in full using the 
format below. Examples of behaviours and incidents that should be recorded are listed 
below. 
Where positive handling has been used, a record of the incident must be completed 
Reporting Physical Intervention. See Positive Handling Policy for further information. 
All incidents which involve physical behaviour should be referred to a First Aider and a 
record of this made. 
 
7. MONITORING OF BEHAVIOURAL INCIDENTS 
 
Overall behaviour across the school is monitored by the Head, Deputies, SENCo and 
Behaviour Expert. 
  
Incidents with intent and extent will be reported to the class teacher and members of the 
DLT (Designated Leadership Team) via Sims. Patterns and changes in behaviour are 
monitored by the class teacher, Behaviour Expert and DLT and actions taken to help 
‘break the cycle’ of negative behaviours.  
 
8. POST INCIDENT - CONSEQUENCES 
 

We believe that children need to learn that there are consequences to their actions, and 
that they often do have a choice about how they respond to difficult situations. Children 
who do not follow the expectations will always be given the opportunity to self regulate 
with our trust to make the right choice. Possible consequences should be clearly 
explained to and understood by children in these moments. If they do not respond to this 
warning, adults should follow the Behaviour Flowcharts - Early Years  KS1  KS2. Procedures 
may vary slightly based upon the intent and extent of the behaviour, see examples 
below.  

 

https://docs.google.com/document/d/11k78_GWuwrdgANcD3xGd9kG0zvE03H6qGvt1fkfzJd8/edit?usp=sharing
https://docs.google.com/document/d/1okPWPDXx-7mC9P5fNz8BiWxNKaOSXbEND1iYM0z8WH4/edit?usp=sharing
https://docs.google.com/document/d/1OQ-vHp-1gRc6e81BaW8Vxluf5907iOAGUpSSqi8B-jw/edit?usp=sharing
https://docs.google.com/document/u/0/d/1sbXHhTHlZCFU_AQ6TN-uHHNfvxhYCFN60sSNFZALIUs/edit


 
 

Consequences are an important way of giving children boundaries, but in order for them 
to be effective they should never be used to humiliate, belittle or frighten children, or used 
in anger. Whole class sanctions are proven to be ineffective and using them is not part of 
our policy. For sanctions to be effective, they need to be consistently applied and 
understood by all. The certainty of knowing that a sanction will be given, and an 
understanding of when and for what is often enough of a deterrent in itself. If a child is 
being sanctioned regularly, or for the same behaviour over a period of time, this is a sign 
that it is not working effectively and that further intervention is needed - see Barriers to 
Positive Engagement.  

 

 



 
 

 

Behaviour Type Consequences Behaviour Type Consequences 

Low Level Disruption 
/Refusal to Engage  
(e.g. disrupting others in 
class, avoiding learning 
tasks, off task 
behaviours) 

First Time  
- Verbal Warning  
- Reminder of trust to make the 
right choice 
Repeated (KS1 second verbal warning) 

-Name moved to 
Yellow/Yellow Card given 
-Child may be supported in 
the parallel class or a quiet 
space  
-Continued, name moved to 
Red/Red Card given and time 
missed from privilege time 
With Intent/Extent (aimed at 
disrupting learning/makes 
learning impossible)  
-Name moved to Red/Red 
Card given straight away and 
time missed from privilege time 
Pattern 
-Removal of privileges 
-Individual behaviour plan 
created with Behaviour Expert 

Verbal Insults  
(e.g. unkind words, making 
comparisons to something in 
a less-than-flattering way, 
sweeping statements with a 
negative connotation) 

First Time  
- Verbal Warning  
- Reminder of trust to make the right 
choice 
Repeated (KS1 second verbal warning) 

-Name moved to Yellow/Yellow Card 
given 
-Child may be supported in the parallel 
class or a quiet space  
-Continued, name moved to Red/Red 
Card given and time missed from 
privilege time 
With Intent/Extent (aimed at an 
individual/extreme content)  
- as above  
Pattern 
- as above  
-Bullying explained to child and 
consequences of this on their record 
(See Incidents of Bullying) 
-Interactions with Injured Party banned 
or monitored (may include individual 
timetable or use of individual space) 

 



 
 

Behaviour Type Consequences Behaviour Type Consequences 

Swearing 
Offensive language 

First Time  
-Name moved to 
Yellow/Yellow Card given 
-List of words written which 
can be used to express 
frustration and kept on desk 
Repeated  
-Name moved to Red/ Red 
Card given 
With Intent/Extent  
-Removal of privileges/use of 
shared spaces  
Pattern 
-Essential Expectations to be 
written  

Disruptive/ Disrespectful 
behaviour towards Adults 
(e.g. ignoring instructions 
when given first time, arguing 
against an instruction, 
mimicking/talking over, 
comments about staff 
members to others) 
 
OR  
 
Disruptive/ Disrespectful 
behaviour towards Children 
(e.g. mimicking/talking over/ 
laughing at others, belittling 
a child to others, unkind 
body language, taking 
playtime equipment) 

First Time  
-Yellow/Yellow Card 
-Child may be supported in the parallel 
class 
Repeated  
- Red/ Red Card 
With Intent/Extent (aimed at an 
individual/extreme content)  
-Removal of privileges/use of shared 
spaces  
-Bullying explained to child and 
consequences of this on their record 
should behaviour repeat 
Pattern 
-Longer term removal of privileges/use 
of shared spaces 
-Essential Expectations to be 
written/Safety and support plan shared 
in Team Around the Child Meeting 
-External support may be requested 
-Individualised timetable created 
-Interactions with injured party banned 
or monitored (may include individual 
timetable or use of individual space) 
Pattern wiith Intent/Extent  
Internal Exclusion 

 

https://docs.google.com/document/d/1PM22_jnsKflhq5heSBtYpwVpDCNsCqnAQDzN5J3G6og/edit?usp=sharing
https://docs.google.com/document/d/1PM22_jnsKflhq5heSBtYpwVpDCNsCqnAQDzN5J3G6og/edit?usp=sharing
https://docs.google.com/document/d/1yN_iqKTN2MIPCUBoVTFiGOxEHKv5CfOJHrEuIoFb-No/edit?usp=sharing


 
 

Behaviour Type Consequences Behaviour Type Consequences 

Verbal Threats of 
Physical Violence 
(e.g. remarks or warnings 
to another that you will 
or could physically harm 
them or those closest to 
them) 

With Intent/Extent  
(aimed at an 
individual/extreme content)  
-Immediate removal of 
privileges/use of shared 
spaces  
-Meeting with DLT -CHAMP  
-Bullying explained to child 
and consequences of this on 
their record 
Repeated  
-Learning project with a 
trusted adult to address need 
for guidance and redirection 
-Interactions with targeted 
individual banned or 
monitored by DLT (may 
include individual timetable or 
use of individual space) 
-Child may be asked to 
complete learning tasks out of 
the classroom 
-Risk Assessment completed 
-support and advice provided 
by external agencies  
including Community Police 

Hate Crime / Prejudice Based 
Racist/sexist/homophobic/bi
phobic/ transphobic or   
disability abuse 

Red/Red Card given 
-Immediate removal of privileges/use of 
shared spaces 
 
With High Intent/Extent   
-Internal exclusion - time with DLT - 
decided ONLY by Headteacher* and 
Governors 
 
High Intent, High Extent -  
-External exclusion - decided ONLY by 
Headteacher* and Governors 
 
*Deputies may be required to act on the 
behalf of the Headteacher 
 

 

https://docs.google.com/document/d/1PAq0e3Sx7J_afJ9F9rTA-YsO35nRLOuNvWzBJOkLt5I/edit?usp=sharing
https://docs.google.com/document/d/1h-kFNO7h1oKURqzIumsfTy0vQmoo9bHauBb23LjP31s/edit?usp=sharing


 
 

Physical Harm or 
Intentional Damage to 
Resources (not owned 
by them) 
(e.g. turning tables, 
swiping resources from 
tables, hitting windows, 
furniture with intent to 
break)  

Low Intent, Low Extent 
Red/Red Card given 
-Immediate removal of 
privileges/use of shared 
spaces 
 
With High Intent/Extent   
-Internal exclusion - time with 
DLT - decided ONLY by 
Headteacher* and Governors 
 
High Intent, High Extent -  
-External exclusion - decided 
ONLY by Headteacher* and 
Governors 
 
*Deputies may be required to act 
on the behalf of the 
Headteacher 
 
-Risk Assessment completed 
 
See Positive Handling Policy 
 

Sexual  
Explicit sexual remarks, 
display of sexual material, 
sexual gestures, unwanted 
physical attention, comments 
about sexual reputation or 
performance or 
inappropriate touching 

Red/Red Card given 
-Immediate removal of privileges/use of 
shared spaces 
 
With High Intent/Extent   
-Internal exclusion - time with DLT - 
decided ONLY by Headteacher* and 
Governors 
 
High Intent, High Extent -  
-External exclusion - decided ONLY by 
Headteacher* and Governors 
 
*Deputies may be required to act on the 
behalf of the Headteacher 
 
-Risk Assessment completed 

 

 

 

https://docs.google.com/document/d/1h-kFNO7h1oKURqzIumsfTy0vQmoo9bHauBb23LjP31s/edit?usp=sharing
https://docs.google.com/document/d/1h-kFNO7h1oKURqzIumsfTy0vQmoo9bHauBb23LjP31s/edit?usp=sharing


 
 

 10. POST INCIDENT - RESTORATION 

Level 4. Tension Reduction - Decrease in physical and emotional energy 
        ( e.g. crying, apologising, reduced physical tension in the body)  

 
Adult Response: Therapeutic Rapport - Restorative approaches to re-establish 

rational communication, relationships and routines       
 (e.g. restorative conversations, listen with empathy, avoid blame, give reassurance) 

CHAMP Restorative conversations are a technique used to establish Therapeutic Rapport 
with a child after an incident. This approach aims to re-establish rational communication, 
relationships and routines between all parties involved. This is a vital part of all behavioural 
incidents. Restorative conversations occur after a child has had the chance to 
de-escalate. Doing so then, ensures that all parties have the opportunity to emotionally 
distance themselves from the situation. Ideally all involved should also be given an 
opportunity to talk about the instance so that everyone can learn what triggered the 
situation and be given a chance to speak about how they were affected by the event 
(this includes the class that saw it and the adults involved in it). This may be led by the 
adult who engaged with the child during their escalated behaviour or a named trusted 
adult to the child. It may take place on the same day or at a time when all parties are 
calm and ready to communicate. C 

C           ​ Clear about what went wrong 

H           ​ Honest about the role played in this and the behaviours/choices which weren’t good 

A           ​ Accept the consequences 

M         ​ Make it better 

P           ​ Prove there is learning from this by not repeating the behaviour/choices 

 

https://docs.google.com/document/d/1PAq0e3Sx7J_afJ9F9rTA-YsO35nRLOuNvWzBJOkLt5I/edit?usp=sharing


 
 

 

11. COMMUNICATION WITH CARERS 
 
CHAMP forms, once completed will be sent home with children and the class teacher/DLT 

will flag these to carers.  
If a child is moved to yellow/receives a yellow card 5 times in one half term, carers will be 

contacted by letter.  
 
As part of the restoration process, staff should share the consequences of the wrong doer 
with the injured party. This may be an adult or child. The injured party should always be 
given the option to share their reflections with staff handling the incident. It may be 
appropriate for them to also share these with the wrong doer, if this does not risk 
re-escalation.  
Injured parties should be given the same opportunity to discuss incidents with their trusted 
adults in a safe space. For incidents involving intent or extent, carers of the injured party 
will be informed of the consequences also. Where DLT have been involved, DLT are 
responsible for reporting the incident to the carers. For incidents involving vulnerable 
children, some ‘lower level’ behaviours may also be reported in this manner.  
At all times, when communicating about children’s behaviour, staff will consider GDPR 
restrictions and consider information that is confidential. It is most likely that the name of 
the wrong doer will not be shared when communicating with carers of the injured party 
for example.   
 
Resources to support children at home: 
All resources listed below have been checked in keeping with the recommendations at 
the time of writing this policy. Not all resources will be age appropriate for our children 
and we therefore ask carers to take responsibility for the materials they choose to share at 
home.  
Cam's Kids Tips and Tools 
 
Beacon House Resources 
 
ELSA Resources 
 
Young Minds 
 
Place2Be 

 

https://www.camskids.com/tipstools.htm
https://beaconhouse.org.uk/resources/
https://www.elsa-support.co.uk/
https://www.youngminds.org.uk/parent/
https://www.place2be.org.uk/our-services/parents-and-carers/


 
 

 
12. INCIDENTS OF BULLYING 

What is bullying? Bullying is HURTFUL, PURPOSEFUL  and REPEATED behaviour by people 
towards others where the intent is to cause harm or isolation. It can happen anywhere – at 
school, at home or online.                                                      

Bullying can be:  

Physical: Punching, kicking, spitting, hitting, pushing.                                                  

Verbal: Name calling, teasing, telling lies, spreading rumours, rude or unkind words.                         

Non Verbal: such as hand signs, text messages or mimicking.                                           

Social or Emotional: Hurting people’s feelings, ignoring or leaving people out.                                   

Prejudice Based: Racist, Sexual, Homophobic, Gender/age specific.    ​  

Disability: Calling people names because of the colour of their skin, gender, sexual 
orientation or disability.                                          

Cyber: Saying unkind things, posting rumours or sharing embarrassing pictures by text, 
email and online through social networking sites, messaging apps or gaming sites. 

As outlined above, ‘continued repetition’ of a behaviour will result in removal of privileges 
and the creation of an Individual Behaviour Plan with DLT. Where a pattern of behaviour 
towards the same injured party is present the term Bullying is used. On identification of a 
second incident between the wrongdoer and the same injured party, the concept of 
bullying will be explained to the wrongdoer and the consequences of this on their record 
shared with them and their carer(s). At this stage, interactions with the injured party will be 
banned or monitored (may include individual timetable or use of individual space). 

Any incidents of bullying will be treated with severity by DLT and Governors may be 
informed. For behaviours categorised above as in Red, support and advice may be 
sought to support the injured party and their carer(s). This may include Place2Be, CAMHS, 
ELSA or a timetabled safe space with their trusted adult for a set period.  

Support and advice will also be sought for the wrongdoer to support reintegration and 
decision making. This may include Community Police, CAMHS, Victoria Drive, Future Skills 
or a timetabled safe space with their trusted adult for a set period.  

Communication with both families during this period will increase. Communication with 

 



 
 

the wider school staff will also increase to ensure opportunities for further incidents are 
diminished.  
 
13. BARRIERS TO POSITIVE ENGAGEMENTS 
 
We recognise that some children do not come to school with an internal sense of how 
they should behave. Some children have Special Educational Needs which make school 
an especially challenging place to be, and some need more time than their peers to 
develop the attributes they need to be successful in school. Our behaviour management 
resources are designed to adapt a whole school approach to the individual needs of 
each of our children.  
Children who persistently receive Yellow/Red Cards or are moved down on the Traffic 
Lights Systems are communicating something through their behaviour. Any child can be 
having a difficult time in their lives for a variety of reasons, and we therefore have a 
support structure in place which means they can get the help they need when they need 
it. The Designated Safeguarding Team will work with class teachers, parents and support 
staff to identify what lies behind the behaviour and to identify if extra support might be 
appropriate. This may include the completion of a Safety and support plan to better 
understand the background factors and most effective strategies to respond. Where 
physical behaviours are exhibited, DLT will complete a Risk Assessment and take all 
necessary actions to support the safety of the child and others.  

We do not believe that rewards and sanctions will teach children how to behave well in 
school unless they are supported by a good understanding of individual children’s needs 
and of how to teach children new ways of behaving. Pinpointing between three-five key 
rules for a child can help them to both succeed and to develop their understanding of 
behavioural expectations and the consequences of breaking these e.g. Essential 
Expectations. Rewards and consequences are part of our policy to reinforce what is 
appropriate and what is not, and cannot be relied upon to have a significant impact on 
children without other measures in place. Individualised reward systems may be created 
e.g. Blue Time, to promote trust and increase self esteem but must take place alongside 
ongoing support.  
Whilst it is recognised that the majority of pupils in school respond positively to strategies 
outlined in the Brandlehow Behaviour Policy, some behaviors require an extended adult 
response. In exceptional circumstances, staff may be required to physically intervene to 
keep people safe. See Positive Handling Policy for examples of behaviours and details of 
adult response. 
 
 

 

https://docs.google.com/document/d/1yN_iqKTN2MIPCUBoVTFiGOxEHKv5CfOJHrEuIoFb-No/edit?usp=sharing
https://docs.google.com/document/d/1h-kFNO7h1oKURqzIumsfTy0vQmoo9bHauBb23LjP31s/edit?usp=sharing
https://docs.google.com/document/d/1PM22_jnsKflhq5heSBtYpwVpDCNsCqnAQDzN5J3G6og/edit?usp=sharing
https://docs.google.com/document/d/1PM22_jnsKflhq5heSBtYpwVpDCNsCqnAQDzN5J3G6og/edit?usp=sharing
https://docs.google.com/document/d/1JPCWyH6iZHMry1e79Vdy7Zlk0062TQWvkBhRy5xXZ9o/edit?usp=sharing


 
 

14. Digital Use - Online Behaviour 

Incidents that occur outside of the school setting are the responsibility of carers however, 
the school holds the right to enforce school sanctions if behaviours take place: 

• that could have repercussions for the orderly running of the school;  
• that poses a threat to another pupil; or  
• that could adversely affect the reputation of the school 
 
This is particularly relevant to the topic of Online Behaviour.  
 
All class rules  include a clear expectation of behaviour when working online. In UKS2, 
children sign a contract of behavioural expectations: 
 

Online Behaviour Expectations (for UKS2 pupils) 
 

I understand that I must use school computing systems in a responsible way, to ensure that there is no risk to my safety or to the safety and 
security of the computing systems and other users. I understand that the school will monitor my use of the systems, devices and digital 

communications. 
 
Using school devices: 

●​ I will only use school devices for school related tasks that I have been asked to complete; I will not use the school systems or devices 
for online gaming, internet shopping, or video broadcasting (eg YouTube), unless I have permission. 

●​ I will respect others’ work and property and will not access, copy, remove or edit any one else’s  files, without the owner’s knowledge 
and permission.  

●​ I will be polite, kind and responsible when I communicate with others; I will not use strong, aggressive or inappropriate language. 
●​ I will only take, use or share photos of others with their permission. 
●​ I will not download any material onto the school equipment or alter their settings. 
●​ I will immediately report any damage to equipment. 
●​ I will immediately report any unpleasant or inappropriate material or messages or anything that makes me feel uncomfortable. 

 
Personal devices at school: 

●​ I will not use my own personal devices (mobile phones, tablet  etc.) in school. 
●​ If I bring a personal device (phone, tablet etc.) to school, I will hand it into my teachers for the day and will be responsible for 

collecting it at the end of the day.  
 
Using the internet for research: 

●​ I should ensure that I have permission to use other people’s work. 
●​ I will take care to avoid copywriting online material. 
●​ When I am using the internet to find information, I should take care to check that the information that I access is accurate, as I 

understand that the work of others may not be truthful and may be a deliberate attempt to mislead me.  
●​ Where work is protected by copyright, I will not try to download copies (including music and videos). 

 
At Home: 

●​ I will be polite, kind and responsible when I communicate with or about others from the school community. 
●​ I will respect others’ work and property and will not access, copy, remove or edit any one else’s  files, without the owner’s knowledge 

and permission.  
●​ I will report any unpleasant or inappropriate material or messages that involve people from my school to my parents/carers or a 

member of staff in school. 
 

For my own personal safety: 
●​ I will keep my username and password safe and secure – I will not share it, nor will I try to use any other person’s username and 

password. 
●​ I will not share personal information about myself or others when online (this could include names, addresses, email addresses, 

telephone numbers, age, gender, educational details, financial details etc ). 

 



 
 

Brandlehow provides an Online Safety Curriculum which plans for issues our children may 
face online rather than reacting to them as they arise. Opportunities are regularly 
available for carers to hear updates and receive suitable training in national and 
Brandlehow specific trends and concerns. Further information on this can be found on our 
school curriculum website.  
 
 
 
 
 
 
 
 

Incidents that involve the misuse of online services will be dealt with in a safe and secure 
manner.  Incidents might involve illegal or inappropriate activities (see above table).  If 
there is any suspicion that the web site(s) concerned may contain suspected illegal 
activity, all adults must refer to the right hand side of the below flowchart for responding to 
online safety incidents and report immediately to the police. 
 
 

 



 
 

 

SHARED LANGUAGE: 
 

●​ Positive Handling - the safe, non-harmful, and least restrictive response to a person 
in crisis displaying risk behaviour posing a threat to self or others.  

●​ Precipitating Factors  - external and internal factors which could contribute to the 
behavioural response of an individual 

●​ Integrated Experience  - the impact of behaviours on those around them and the 
impact of the chosen response to the person demonstrating the behaviour 

●​ Social Emotional Learning - process of developing the self-awareness, self-control, 
and interpersonal skills that are vital to success 

●​ Trusted Adults  - three named adults from the school community that a child feels 
they can communicate with openly  

●​ Scripts  - a written response used consistently by all staff when a child is heightened 
●​ MAPA - Managing Actual and Potential Aggression - the underpinning CPI 

approach used by the school to support this 
●​ CHAMP - Acronym used to structure a restorative conversation 
●​ Restorative conversations  - communication that takes place after an incident to 

restore relationships and routines 
●​ My Safety and Support Plan  - a technique used to improve the understanding of 

staff towards the precipitating factors of a child as well as to gain vital information 
to support them generally 

●​ Essential Expectations -the non-negotiable behaviours that we expect to see at 
school, agreed with an individual child struggling with whole school expectations.  

●​ Consequences - the actions taken to ensure all are Happy and Safe at Brandlehow.  
●​ Blue Time - an approach agreed with Head or Deputies to demonstrate care for a 

children struggling with the expectations of the full school day  
●​ Sims -  Educational software used across the school for reporting behaviour 
●​ Designated Safeguarding Lead or Deputies- James Lacey (DSL) , Gaby Ellison, Lisa 

Dunning and Vicky Morgan (Deputies)  
●​ Head Leadership Team - James Lacey, Gaby Ellison, Lisa Dunning 
●​ Extent - the perceived or explained degree to which an individual or object is upset 

or injured as deemed by DLT 
●​ Intent - the perceived or explained purpose of a behaviour as deemed by DLT 

 
 

 

 



 
 

 

APPENDIX: 
 

1.​ SEL 
2.​ Scripts 
3.​ Behavioural Flow Charts - Early Years, KS1, KS2 
4.​ Behaviour Record  
5.​ Reporting Physical Intervention 
6.​ CHAMP and Widget CHAMP 
7.​ Safety and support plan 
8.​ Risk Assessment 
9.​ Essential Expectations 
10.​Blue Time 
11.​Reintegration Conversation  
12.​Managing Behaviour Strategies for Children - EYs and KS1 KS2 

 
LEGISLATION AND STATUTORY REQUIREMENTS 

This policy is based on advice from the Department for Education (DfE) on: 

  Behaviour and discipline in schools 

  Searching, screening and confiscation at school 

  The Equality Act 2010 

  Keeping Children Safe in Education 

  Use of reasonable force in schools 

  Supporting pupils with medical conditions at school 

Exclusions Guidance 2017 

It is also based on the special educational needs and disability (SEND) code of practice. 
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